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Abstract 
Willingness to communicate (WTC) has been defined as the intention to initiate communication, given a choice. It was 
speculated that orientations toward language learning would affect students’ WTC in a foreign language (FL). Being that, Urmia 
university students, living in a somewhat multilingual community, participated in the current study. Be that as it may, 
questionnaires on WTC inside and outside the classroom and the questionnaire on language learning orientations adapted from 
MacIntyre, et al., (2001) were put to good use for the purpose of collecting data. Hence WTC inside and outside the classroom
was measured in each of four skill areas: speaking, writing, reading, and comprehension. Alternatively, five orientations or 
causes of studying a FL were investigated: travel, job related, friendship, personal knowledge, and school achievement. Under
those circumstances, results revealed that application of all five orientations for language learning was poorly correlated with 
WTC both inside and outside the classroom. Moreover, job related orientation scores were weakly correlated with WTC outside 
the classroom contrary to expectations. Given these points, it would come to light that stronger orientations for language learning 
tend to be more favorably related to WTC inside than outside the classroom. 
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1. Introduction 
Complicated systems of interconnected variables are discerned as contributing factors in establishing authentic 
communication in a second language (L2) (MacIntyre, Cle´ment, Do¨rnyei, & Noels, 1998). Until quite recently, in a 
setting where contemporary universal education gives a due prominence on authentic communication as an ultimate 
goal of language learning it would ensue that individual differences in communication tendencies will assume a 
principal role in both linguistic and nonlinguistic ramifications of language learning. Taking heed of social 
psychological, linguistic, and communicative approaches to L2 research, a little while back, heuristic model of 
variables influencing willingness to communicate (WTC) has been proposed by MacIntyre et al. (1998) wherein 
WTC postulated as a construct integrating the effects of the variables in the model on authentic communication in 
the L2. Thus, the current study pays meticulous attention to Iranian English as a foreign language (EFL) learners’ 
WTC in English inside and outside the classroom context, particularly as it associates with language learning 
orientations for foreign language (FL) learning. 
 
An early origin of WTC lies in the three indirectly related constructs. As a point of departure, Burgoon (1976) 
delineated aptly the construct “unwillingness to communicate” which was considered a global communication 
concept constituting the marked chronic propensity to shun oral communication altogether; besides, he developed 
unwillingness to communication scale (UCS) to define the construct operationally derived from the latest research 
findings in the areas of anomie and alienation, lack of communication competence, introversion, self-esteem, and 
communication apprehension. Moreover, Mortensen, Arntson, and Lustig (1977) posited that there is a fairly stable 
amount of communication for an individual across various communication circumstances, dubbing their construct 
“predisposition toward verbal behavior”. The last endeavor pursued by McCroskey and Richmond’s (1982) study 
that employed the term “shyness” to probe its inclination and explained it as the proclivity to be timid, reserved, and 
reticent. 
 
In much the same way, McCroskey and Baer (1985) advanced WTC as a somewhat novel construct, defining it as 
the intention to initiate communication at the earliest opportunity. As a matter of fact, primary lines of research 
designated WTC to the native language and recognized it as a personality based, trait like predisposition 
(McCroskey & Baer, 1985; McCroske, & McCroskey, 1986) that is relatively stable across contexts and receivers 
(McCroskey & Richmond, 1987, 1990). Following this perspective, WTC was regarded as the tendency of an 
individual to begin communication when free to do so (McCroskey & Richmond, 1987, 1990). Richmond and 
McCroskey (1989) placed the emphasis on WTC for an individual's well being, implying that individuals who are 
communicating more, are by and large better evaluated in different contexts (e.g., school, organization and social), 
and that disclosing low WTC signals a communicational dysfunction that can reduce one's social and emotional 
happiness. 
 
McCroskey and Richmond (1990) argued that WTC arises from two variables - lack of anxiety and perceived 
competence, that is people are willing to communicate when they are not feeling apprehensive and distinctly 
perceive themselves to be a competent communicator. This claim, afterwards was first empirically bolstered by 
Macintyre (1994) who developed a path model which presumed that WTC is based on an incorporation of higher 
level of perceived communicative competence and a lower level of communication apprehension; the model further 
speculated that apprehension influences the perception of competence. 
 
 Along with the expansion of a construct for WTC in the first language (L1), an instrument for its measurement 
was similarly developed (McCroskey & Baer, 1985) and validated several times (McCroskey, 1992; Zakahi & 
McCroskey, 1989). The WTC scale has been implemented in multiple empirical studies, for instance McCroskey, 
Fayer & Richmond (1985) inspected Puerto Rican college students' WTC, whereas McCroskey & Richmond (1990) 
juxtaposed those findings with WTC among Australian, Micronesian, Swedish and USA students. Sallinen-
Kuparinen, McCroskey, & Richmond (1990) appraised Finish students' WTC and compared their results to 
populations from the above mentioned studies. All in all, results suggested that different countries and cultures 
meaningfully differ in communication orientations. 
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MacIntyre et al. (1998) proposed a heuristic model to hold out the conceptualization of WTC in a L2 context. 
Unlike its original notion of representing a trait like predisposition, the WTC in this model was regarded as a 
situational variable along with both transient and enduring influences (see Fig 1). MacIntyre et al. singled out and 
defined the transient and enduring influences as follows:  
 
The enduring influences (e.g., intergroup relations, learner personality, etc.) represent stable, long-term 
properties of the environment or person that would apply to almost any situation. The situational influences 
(e.g., desire to speak to a specific person, knowledge of the topic, etc.) are seen as more transient and 
dependent on the specific context in which a person functions at a given time. (p. 546) 
 
 
 
Fig 1. MacIntyre et al.’s (1998) heuristic model of variables influencing WTC 
 
The heuristic model of WTC depicts the string of potential variables influencing WTC in an L2. The scheme of 
pyramid stands for the proximal and distal, or the adjacent and distant contributing factors which could exert 
potential influences on initiating an L2 communication. As shown in Fig 1, the theoretical model is illustrated as a 
six layered pyramid. The first three layers (i.e., Communication Behavior, Behavioral Intention, and Situated 
Antecedents) portray situational influence on WTC at a given moment in time. The other three layers (Motivational 
Propensities, Affective-Cognitive Context, and Social and Individual Context) signify enduring influences on L2 
communication process. Therefore, from the top to the bottom, the layers represent a move from the most 
immediate, situation-based contexts to the more stable, enduring influences on L2 communication situations. 
 
2. Method 
2.1. Participants 
The participants were Iranian university students taking English language and linguistics courses at Urmia 
University. Of the 128 participants, female participants (N = 94, 73.43%) outnumbered male participants (N = 34, 
26.56%). They were ranged in age from 19 to 31 with a mean age of 22.38 (SD = 2.43). The participants had the 
diverse class standings of sophomore, junior, and senior levels. 
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2.2. Instruments 
The present study employed a quantitative research method using questionnaires. All of the employed measures 
were self-report scales. Self-report measures were the most commonly used ones for measuring matters of affect and 
perception. Because affective and perceptual constructs were directed toward the cognition of individuals, they were 
well met with the requirements of self-report measurement if care was taken to avoid causing respondents to provide 
false answers (McCroskey, 1997). 
 
The questionnaires used in this study included the following: 1) willingness to communicate in English inside the 
classroom, 2) willingness to communicate in English outside the classroom, and 3) orientations for language 
learning. Furthermore, a section was designated for the participants’ demographic information designed to collect 
background information concerning participants’ age and gender. What follows is the detailed pieces of information 
pertaining to the questionnaires utilized in the current study: 
 
Willingness to communicate (WTC) in English inside the classroom:  WTC in English inside the classroom 
questionnaire was adapted from MacIntyre, Baker, Clément and Conrod (2001) which evaluates the frequency of 
times that students would choose to speak in English in each classroom situation. The 27 items of this instrument 
(Cronbach’s alpha= .89), composed of statements concerning one’s feelings about communication in four basic skill 
areas (speaking, reading, writing, and listening), measuring students’ willingness to speak in class, to read in class, 
to write in class, and to comprehend in class. Responses to the items on a 5 point Likert scale were anchored at one 
end by “never willing” and at the other end by “always willing”. Higher scores indicated higher levels of WTC in 
English inside the classroom. 
 
Willingness to communicate (WTC) in English outside the classroom:  A total of 27 items (Cronbach’s 
alpha= .92) were given, all of which touched on the students’ willingness to involve in communication outside the 
classroom. Students were asked to point out how willing they would be to communicate by making use of the same 
scale explained in the previous subsection. The items were once more grouped into four skill areas: speaking, 
reading, writing, and listening comprehension. 
 
Orientations for language learning. Orientations for Language Learning questionnaire was adapted from 
MacIntyre, Baker, Clément and Conrod (2001) in which students were asked to mark, on a Likert scale from 1 to 6, 
the degree to which specific reasons for learning English referred to them (20 items, Cronbach’s alpha = .90). Five 
orientations were taken care of, each with four items: travel, knowledge, friendship, job related, and school 
achievement. 
2.3. Procedure 
Permission for data collection was granted from the Head of the English Language and Literature Department at 
the Urmia University, Iran. The researcher consulted the department office and obtained the schedules of English 
classes. The purpose and procedure of conducting this study were explained in person to the instructors of the 
English classes offered to the university students. Then, the researcher randomly selected intact classrooms and 
scheduled the best time for data collection in each class according to the instructors’ syllabus. Next, all of the 
sophomores, juniors, and seniors who were majoring in English language and literature were treated as the target 
participants.  Data collection was conducted during the class time inside the classroom. 
2.4. Data Analysis 
Analytically speaking, the Pearson’s product-moment correlation coefficient benefitted from, using analysis 
software SPSS (the Statistical Package for the Social Sciences) version 20, with the purpose of working out the 
strength of associations among the four skill areas and language learning orientations. 
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3. Results and Discussion 
The correlations among the WTC scales demonstrate some stability among the students’ potentialities for FL 
communication. McCroskey and Richmond (1990) contended that WTC functions like a personality trait, being not 
susceptible to change over time and across situations. Correspondingly, MacIntyre et al. (1998) asserted in 
endorsement of a “situated” model where WTC is more rigidly bound to the type of situation in which one might 
communicate. 
 
The correlations among the WTC scales and the language learning orientations are schematically presented in 
Table 1. Using an alpha level of .01 for this analysis, the travel, friendship, and knowledge orientations are 
consistently but poorly correlated with WTC both inside and outside the classroom regarding the speaking skill. In a 
fairly obvious sense, friendship orientation is weakly correlated with both WTC scales with respect to the 
comprehension skill. Overall, there are 7 significant correlations of orientations with WTC inside the classroom and 
6 significant correlations with WTC outside the classroom; whilst in all but 5 cases the correlation is stronger with 
WTC inside the classroom. It would appear that stronger orientations for language learning tend to be more highly 
related to WTC inside than outside the classroom. 
 
               Table 1. Correlations among orientations and WTC inside and outside the classroom. 
 
 Orientations 
Skills Job Travel Friendship Knowledge School 
WTC Inside      
   Speaking .325** .373** .334** .329** .213** 
   Reading .107 .097 .137 .067 .177* 
   Writing .090 -.009 .094 .077 .100 
   Comprehension .173 .094 .252** .148 .163 
WTC Outside      
   Speaking .173 .202* .229** .241** .114 
   Reading .055 .174* .165 -.009 .152 
   Writing .006 .094 .068 -.011 .142 
   Comprehension .150 .208* .300** .147 .049 
               **. Correlation is significant at the 0.01 level (2-tailed).  
               *. Correlation is significant at the 0.05 level (2-tailed). 
 
Overall, the job-related orientation was correlated significantly with WTC speaking inside the classroom. 
Similarly, the travel orientation was correlated more moderately with WTC speaking inside than outside the 
classroom. Also, it was found that travel orientation was correlated poorly with WTC speaking, reading, and 
comprehension outside the classroom. Besides, friendship orientation was correlated significantly with both WTC 
speaking and comprehension inside and outside the classroom. Correspondingly, knowledge orientation was 
associated strongly with WTC speaking inside than outside the classroom. At the same time, weak but significant 
correlation was revealed among school achievement orientation and WTC speaking and reading inside the 
classroom. 
 
The correlations suggest that students presume their speaking skill as a contributing factor to their future jobs. 
And although students’ perception on travel may encourage them more to seek opportunities to initiate 
communication outside the classroom, collecting information on that case might anyway be more highly pertinent to 
speaking inside the classroom. Seemingly, valuable information relevant to travel destinations discussed in the 
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foreign language would be more easily available inside the classroom than outside the classroom. Moreover, 
students would rather to build friendship with native speakers of English through their speaking and listening skills 
both inside and outside the classroom. Also, it is evident that increased knowledge of the target language group was 
due to the students’ greater tendency toward engaging in the speaking activities both inside and outside the 
classroom. By the same token, the school achievement orientation was distinguishing attribute of students who 
predominantly try hard to understand English material inside the classroom. It might be the case that some students 
appreciate the value of the opportunity of oral communication offered inside the classroom in an EFL context to 
practice and improve their speaking and reading skills.  
4. Conclusion 
Willingness to communicate has been put forward as both an individual difference factor influencing L2 
acquisition and its goal of instruction (MacIntyre et al., 1998). Making effective use of the language subtly indicates 
a deliberate behavioral intention as well as a genuine willingness to communicate in the foreign language. 
Orientations for language learning are key determinants of the motivational intensity underlying FL learning and, 
eventually, FL use.  
 
However, on the assumption that thinking about communicating in the FL is different from actually doing it, the 
procedure applied in the current study might be tapping into the trait like reactions. Future research may focus on 
observing learners in the situations, rather than simply asking them what they would do in those situations. 
 
In a nutshell, contemporary approaches to language education bring the authentic communication to the fore and 
it appears as though quite credible to evince that praise and admiration will come to a student who is more willing to 
initiate FL communication, given the opportunity. 
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